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Introduction & Hypotheses
Within the past couple of decades, the face of the mllege studenthas changed. The colege student was traditionally between 18 and 24-years old, attended school ful-time, and lived
on campus (Miler & Mei-Yan Lu, 2003). However, today a new group of studentsis emerging, known as non-traditional or matur e students. Whisnant, Sullivan, and Skyton (1992)
generally define the nontraditional student as a college studentwho is 25 years ofage and older. Aside from age, other characeristics indude being an undergraduate and part-time
student, employed ful or part-time, and ikely to have afamily. According to Miler and Mei-Yan Lu (2003), a larger percentage dof the total undergraduate student body is made up of
non-traditional students. Backin 2001, only 27% of all students were tr aditional undergraduates (Mello, 2004). That number is now lessthan a quarter (Levine, 1993). T he higher
academicworld does seem to be changing as non-traditional students appear to have become the norm. Entering into college canbe a shock to the non-traditional student as they
experience ollege differently than the younger, traditional student. Because they have been out of school, the non-traditonal student may feel socilly and academicaly incompetent
when compared to the traditional student (Read, Archer, & Leathwood , 2003). Literature by Read, et al (2003), stated that sudents felt a greater sense of belonging n an environment
where the other students were similar tothem. Based on thk literature, | hypothesized that the perceived sodal success for 27-year old studentby student partidpants, would be higher
than for the 34-year old. However, the perceived rate for the 27-year old student would stil be less than for the 20-year old. My second hypotheseswas based on lierature by Whisnant,

et al.(1992), who found in thei study that older non-traditonal sudents showed higher academic performance than younger traditional students. Therefore, | hypothesized that
professors wouldrate the per ceived academic success of the 27-year old and 34-year old student similarly higher than for the 20-year od.

Method

Participants

Partidpants mnsisted of students& professors from SFA. A target age range of
18-24 years old was used for the student patticipants, as this is the ag e range of
the traditional student and in who’s opinion | was most interested. A total of 32
student sunveys (17 females & 15 nales) were used for alculating the data.
Professors fromthe English, Hstory, Socblogy, Mathematics, Physics, Geology,
Business, Elementary Edu cation, and Criminal Justice departments were given
suiveys. A total of 18 profesrsuneys (12 females & 6 males) were used to
calaulate the data.

Design

Thi studywas a 2 X 3 mixed de sign with two indepe ndent variables, partidpant
type & student age in scenario. Paticipant type had two levels, students and
professors. Student age in scenario had three levels, 20-years, 27-years, & 34-
years The two dependent variables measured were pereived social success &
perceived academic success.

Materials

A consent fom, three-part survey, and denographics sheet was composed. Each
suwvey began with a brief description of a stude nt, followed by nine questons. The
student descriptions contained elatively generic infomation, however the student’s
age was changed for each scenario. The first question was a manpulaton check
que stion, folbwed by four perceived social success and four perceived academic
succes questons regarding each de scription. Answers were measured on a
three-point Likett scale.

Procedure

The majority of student surveys were given to two lower level Psychology classes,
one survey was gven personall to a fiend. Suneys for professors were taken
personallyto offices and left with wiling partcipantsso that they would have
sufficent time to complete the suwvey.

Results

A Cronbach’s Alp ha showed that all four social and all four academic questions wer e
highly related (Cronbach’s alpha=0.7 56 for social, Cronbach’s Alpha=0.847 for

academic). Therefore, for each depe ndent variabke, answers from all four questions wer e

averaged and used i the subsequent analyses. Correlations wer e then per formed
betwe en the two de pendent variables an d the two dem ographic questions (p articipant
age and gender). All corr elations were shown to be non-significant. Thus, no covariates
were induded in the ANO VAs.
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A 2 (p articipant type) X 3 (student age in sce nario) mixed ANO VA was run for
perceptions of sodal success. Although there was no significant main effect for
participant type, professors (M=2.32) rated the perceived socil success of the
students dightly higher than the student participants (M=2.21). A significant main
effect was shown for the age of the stude nt in th e scenario F(2,100)=58.1, p<.01.
Students’ and profe ssors’ rates of social success for the 20- ye ar old student were
similar to one another, as were their rates for th e 27-year old. H owever, pr ofessors
rated the 34- year old stude nt as significantly mo re successful socially than did the
students. The overall rates of socil success wer e lower as the age of the student
in the scenario incre ased. A significant interaction was also fou nd for student age
in scenario (F(2,96)=6.4,p<.01. A Tukey HSD showed that professors rated the
27-year old (M= 2.25) slightly high er than the 34-year old (M=2.18), and that
students rated the 27-year old (M=2.17) higher tha n the 34-year old (M=1.81).

A 2 (p articipant type) X 3 (student age in sce nario) mixed ANO VA was ako ru n for
per ceptions of academic succe ss. The re was no significant main effect of
participant type on perceived acad emic success. Overall, profe ssors (M=2.31)

per ceived academic success similar to students (M=2.29). T he results showed a
significant main effect of the student’s age in the scenario, F(2,100)=33.18, p <.01.
The interaction b etween per ce ived academic success and student age in sce nario
was not signfficant but showed a trend (F(2,96)=2.82,p>.05. T he rates of perceived
academic succe ss for students and professors were similar for the 20-year old and
for the 34-year old. However, there was a differ ence between the rate for the
professors and t he rate of the student particpan ts for the 27-year old.
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Discussion

The analysis supported my first hypothesk in that the student partidpants rated the
perceived social success for the 27-year old student higher than that for the 34-year od.
However, the 20-year old student stil rated higher than for the 27-year old. Regarding
academic success, my second hypothesis was partially supported inthat the professors
rated the perceived academic success of the 27-year old and 34-year old students
higher than for the 20-year old in the scenarios. However, the 34-year old student rated
higher in perceived academic success than the 27-year old and not smiar as |
hypothesized

Any future research would probably benefit by having more participant data from both
students and professors and could probably indude other universities aswell. | feel that
this study wasimportant as non-traditional students are now the majrity on colege




